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Assessing your
Own courses

What approach works best for you?
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David Mulford - Academic Technology Manager
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Remember your “

=g
. |
“\

first week of
teaching?

How well were you prepared?
What surprised you?
What encouraged you?

What fears came true?
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How does Campbell measure
teaching effectiveness?

e Self Evaluations (focus for today)

* Professional Performance Record (PPR) / University Effectiveness Council
e Student Evaluations
 Environmental Evaluations

* |nterviews with Deans and Chairs



Annual PPR related
to Teaching activity

A) List by department, session, number, name, and
enrollment of all courses taught.

B) List any significant changes orinnovations in
teaching from the previous review cycle and evaluate
their effectiveness. Such matters may include use of
technology, textbooks, instructional procedures, etc.

C) Provide a summary evaluation of your teaching
effectiveness, with careful attention to both strengths
and weaknesses.




A

How do YOU measure
teaching effectiveness?

What does “effective course teaching” mean to you?
How would your students define effective teaching?
What does Teaching Effectiveness mean to you? To your colleagues?

What is considered an innovative or a significant change to your teaching?



Sounds
reasonable, but
is etfective
teaching the
same as good = s
teaching? Lo v Gooit Teaching

“7’1(1;11' Is It and How Do
We Measure It?

: EMERG HG TRENDS AND KE ﬂEﬂ#TEE IN UNDERGRAGUATE EDUCAT&DN



https://secure.aacu.org/AACU/PDF/PR-sp09.pdf

is “good”
teaching
anyway?

- " _Good Teaching
" WhatIsIt and How Do
We Measure It?



https://secure.aacu.org/AACU/PDF/PR-sp09.pdf

Self-evaluating teaching
(with a little help from ChatGPT)

1. Student feedback: Faculty can gather feedback from students through anonymous surveys at the
end of the semester. This can provide insights into what students found helpful or challenging during
the course, and how faculty may improve their teaching.

» 2. Peerobservation: Inviting colleagues to observe classroom sessions and provide constructive
feedback can help faculty identify areas of improvement in their teaching.

« 3. Self-reflection: Faculty can reflect on their teaching by reviewing course materials, lectures, and
assignments to identify strengths and weaknesses. This can help identify areas for improvement.



Conception Describe your teaching goals. Often this is best accomplished by
describing the learning goals for students in your classes. Deseribe how you
conceive of your students and their needs, and explain why the goals you have
established make sense for this population and your discipline. If this is not your
first self-evaluation, revisit the teaching goals identified in your last self-
evaluation, and 1f relevant, describe how they have evolved and the factors that
prompted the change. Rather than proceeding course by course, highlight themes
across courses, and/or use a few representative courses as case studies.

Implementation Describe your teaching methods and how they are intended to
help your student in the learning goals you have established. Note any

arac that influence your choice of methods. Situate your
methods in 1he practice of the discipline and in your own teaching thlnl’\- If you
recently 1mpltmenltd a nge in your teaching pl’dL tice LiEHLl'Iht' 1he Lh.inge,

behind 1hern. ‘t"r.'}u n pmwde evidence and hElp {‘.|Fil'lf} \.uur pnlnl:\. b} |n|..1ud|nh_
representative oom materials in an appendix to the self-evaluation or 1n your
file and explicitly referring to them in your narrative.

Evaluation Evaluate the effectiveness of your teac

goals, and explain on what data you are basing evaluation. Student rexpunw
to your courses as measured by RSEs and other avenues ul student input should
be included. Your evaluation should include discussion of how you know whether
students are meeting the learning goals you have established as well as your
assessment of their success in attaining these goals. If this is not your first self-
evaluation, comment on the impact of any changes you have implemented since
your last self-evaluation was completed and indicate whether the changes
precipitated the intended outcomes.

Reflection Reflect on your teaching practice. Identify your primary teaching
strengths and the challenges you face in your teaching. Then identify one or two
specific 1ssues related to your teaching on which you would like to focus during
the next year or two. Describe the actions you intend to take with respect to
investigating and addressing this issue, explain why you believe your approach
will have the desired impact on student learning or your teaching experience. In
preparation for assessment in your next self-evaluation, describe observable
student behaviors, learning, or practice you expect any changes to induce.



https://docplayer.net/13115383-Structuring-self-evaluations-prepared-by-richard-a-holmgren-allegheny-college.html

[.et’s ask the students!

On second thought.....
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Even ‘Valid' Student Evaluations Are ‘Unfair’

New study says student evaluations of teaching are still deeply flawed measures of
teaching effectiveness, even when we assume they are unbiased and reliable.

By Colleen Flaherty - rubiished February 27, 2020
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Michigan grad workers striking
over pay, trans health care
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Associate Professor
of Public Policy
University of North Carolina
at Chapel Hill

EVIDENCE OF MEASUREMENT AND EQUITY BIAS IN STANDARD
EVALUATIONS OF TEACHING

Contextualize evaluations of students’ experiences, not a measure of teaching.™ Students cannot, and arguably
should not, evaluate teaching. When contextualized as surveys of students’ perceptions and experiences, they
can provide useful feedback for faculty and administrators.

Be proactive about increasing the validity of these assessments by improving the response rate. A lower response
rate is more likely to be unrepresentative.™

Administrators should interpret the results of student ratings with caution. Student evaluations were not
designed to be used as a comparative metric across faculty.”™" Evaluations should be used to compare a faculty
member’s trajectory of teaching over time, and ideally, within a single course.™" Because the distribution of most
faculty members’ reviews have a negative skew,™ administrators should look at the median or modal response,
rather than the mean. The distribution of evaluations is not normally distributed, so means may be biased.

Restrict or eliminate the use of qualitative comments, which have the strongest evidence of equity bias. Women
faculty and faculty of color are more likely to receive negative comments about personality traits, appearance,
mannerisms, competence, and professionalism.™ Instead of asking for general “comments,” assessments should
direct students to provide feedback in response to specific prompts.

Qualitative comments are problematic for many reasons, including being difficult to aggregate because of small
sample sizes™ " they are often contradictory and not reliable;** suffer from novelty bias (people are more likely
to remember unexpected or uncommon comments) and negativity bias (people are more likely to remember
negative information).

Administrators should not rely on SETs as the sole method of assessing teaching. There are several alternatives or
supplements to SETs, including: peer observation™", comprehensive evaluations of teaching portfolios,”™" and
reviews of course materials.*™ While these alternatives may also be susceptible to biases, they are not
systematically bias in the same way.** Several imperfect measures are better than using just one.

There should be more research on interventions to reduce bias. There are only a few articles on testing
interventions to reduce equity bias. Reducing the size of the scale can mitigate gender bias.*" One random
control trial (RCT) finds that making students aware of biases can mitigate the gender gap in SETs,”" while
another RCT finds the opposite.* Anecdotal evidence suggests there may be a backlash effect when under-
represented groups discuss equity bias in SETs with students.


https://www.rebeccakreitzer.com/bias/
https://www.rebeccakreitzer.com/bias/
https://www.rebeccakreitzer.com/
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Statement on Teaching Evaluation ® AAUP Policies & Reports

Academic Freedom and Tenure

This statement was prepared by the Association's Committee on Teaching, Research, and R

Publication. It was adopted by the Association's Council in June 1975 and endorsed by the Sixty- College and University
First Annual Meeting. Governance Reports
Standing Committee and
In response to a chronic need for arriving at fair judgments of a faculty member’s teaching, the Subcommittee Reporis
Association sets forth this statement as a guide to proper teaching evaluation methods and their

apprapriate uses in personnel decisions. This statement confines itself to the teaching

Fesearch Reports

Audit Reports
responsibilities of college and university professars and is not intended as the definitive statement

on reviewing and weighing all aspects of a faculty member’'s work. In addressing itself to teaching,

View All Reports

Back to Reports and

the statement has no intention of minimizing the importance of other faculty responsibilities. There L
Fublications

Is a need for assessment of a teacher’s scholarship both more precise and more extensive than
commonly employed. There is a need to define service and the value attached to it, as well as to



https://www.aaup.org/report/statement-teaching-evaluation
https://www.aaup.org/report/statement-teaching-evaluation

“An important and often overlooked element of evaluating
teaching is an accurate description of a professor’s teaching.
Such a description should include the number and level and kinds
of classes taught, the numbers of students, and out-of-class
activities related to teaching. Such data should be very carefully
considered both to guard against drawing unwarranted
conclusions and to increase the possibilities of fairly comparing
workloads and kinds of teaching, of clarifying expectations, and of

identifying particulars of minimum and maximum performance.”


https://www.aaup.org/report/statement-teaching-evaluation
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Issues and
Initlatives

Global Research Higher education facolty members ars engaged in the
Connectlons communication of their work: however, the criteria for faculty
evaluation have not been reassessed in light of changes in what

Education faculty do. In November 2013, AERA released the

Research
Conferences
Program

Education
Research
Service Projects

AERA-MAEd
Doctorate Study

Beyond AERA

report: Rethinking Faculty Evaluation: AERA Reporf and
Recommendations on Evaluating Education
Research, Scholarship, and Teaching in Postsecondary Education.

About the Report:

This AERA report offers research-based guidelines
for rethinking how to evaluate research,
scholarship, and teaching by tenure-line faculty in
the field of education, whether for hiring, annual



https://www.aera.net/Education-Research/Issues-and-Initiatives/Faculty-Issues/Faculty-Evaluation

Recommendation 1:

To evaluate teaching, focus on
student learning outcomes.

[deally, a system to evaluate education faculty as teach-
ers will do three things:

e Help institutions define “teaching quality” based on
student learning outcomes;

Help faculty members improve their teaching by
identifying where they need professional develop-
ment; and

Help evaluators determine a faculty member’s rela-
tive strengths and weaknesses as a teacher.

We recommend that evaluations of faculty teaching fo-
cus on what and how students learn, and that they use
evidence-based criteria for assessment. The selection
and weighting of particular approaches should reflect

the institutional context, including program mission,

teaching loads, and institutional resources.



https://www.aera.net/Education-Research/Issues-and-Initiatives/Faculty-Issues/Faculty-Evaluation
https://www.aera.net/Education-Research/Issues-and-Initiatives/Faculty-Issues/Faculty-Evaluation
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Recognition and Evaluation of Teaching in Higher Education: A SHARE f ¥
Workshop

® About Student ratings have long been used by many institutions of higher education as a primary form of E:g";?;;idb“k on
Publications summative evaluation of teaching. In recent years, studies have brought into question the validity of
Description student ratings, highlighting the need for more effective evaluation methods that recognize and reward
Committes evidence-based teaching practices.
:?;;n To begin framing the national conversation around the reform of teaching evaluation, in this workshop,
participants discuss issues around recognizing and evaluating science teaching in higher education.
Participants include experts in the fields of teaching and learning, as well as faculty from a range of

institutions, engaged in evaluation reform.

Contact

Publications

2020

Recognizing and Evaluating Science Teaching in Higher Education: Proceedings of a
Workshop-in Brief



https://www.nationalacademies.org/our-work/recognition-and-evaluation-of-teaching-in-higher-education-a-workshop
https://www.nationalacademies.org/our-work/recognition-and-evaluation-of-teaching-in-higher-education-a-workshop



https://www.nationalacademies.org/our-work/recognition-and-evaluation-of-teaching-in-higher-education-a-workshop
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ADFL Statement of Good Practice:
Teaching, Evaluation, and Scholarship

DEFINING GOOD TEACHING

Good teaching takes many forms. The characteristics listed below are common to many
styles of effective instruction in a variety of foreign language classroom formats using a
range of pedagogical methods.

* Good teaching begins with imaginative, conscientious course design and ongoing efforts

to maintain and develop subject-area and methodological expertise.

* A good teacher recognizes that students learn by hearing the foreign language spoken
well and by reading authentic texts, as well as by communicating with others in the
foreign language, both orally and in writing. Practice in using the productive and
receptive skills should be an integral part of every course taught in a foreign language,
including those that focus on literature or culture.

* A good teacher recognizes that students learn by interpreting, synthesizing, and
evaluating what they hear and read; consequently, a good teacher endeavors to respond
to students' ideas frequently and constructively.

* A good teacher respects students and establishes a classroom environment in which
students are encouraged to communicate in the foreign language.

* A good teacher meets professional obligations conscientiously by holding regular office
hours and returning written assignments and exams promptly.



https://www.maps.mla.org/Resources/Policy-Statements/ADFL-Statement-of-Good-Practice-Teaching-Evaluation-and-Scholarship
https://www.maps.mla.org/Resources/Policy-Statements/ADE-Statement-of-Good-Practice-Teaching-Evaluation-and-Scholarship

Statement — Effective university teachers: Valid Mean Std. Dev  Range
demanatrate eveellent noswrledos of theiv 70 5519 1 S03 1

Table 2
The Top 5 Statements Describing
Effective University Teachers the Most Positively
Effective university % of Strongly Agree
teachers. . . and Agree Responses

Table 1 incorporates dimensions which are
principally grounded in the wviews of teachers.

Supportive Learning Environment
provision of intellectual excitement, enthusiasm and a
stimulating & creative environment;
high degree of subject knowledge;
respect for, and interest in, students;
climate of approachability; provision of a motivating
environment;
recognition of student diversity.

Academic Expectations
high level of expected output;
expected outcomes expressed directly in academic terms—
explaining to students what they are to learn and why;
clarity in standards and assessment criteria;
appropriate workload and level of difficulty;
development of critical thought..

Scaffolding Learning

varied ways to teach content;

demonstrate excellent knowledge
of their subject

include group activities during
SesS10NS

99
95
encourage discussion 94

are approachable 91
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start sessions on time 91
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anticipation of misconceptions in students’ existing

knowledge;

appropriate pace for the group being taught;

high level of engagement;

excellent management of student behaviour;

systematic, well organised and well structured sessions;

students work collaboratively with both their peers and their

teachers;

effective and timely feedback;

encouragement of independent learning;

encouragement of active learning;

effective & sympathetic guidance.
Clarity
. strong, unambiguous presentation skills
* high quality explanation. recap at end of sessions 80 4.550 0.884

Table 3
The Statements Describing Effective University
Teachers and Attracting No Disagreement

Effective university teachers. ...
demonstrate excellent knowledge of their subject
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ensure the relevance of information within sessions
are patient

respect students’ opinions

are enthusiastic about learning
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https://files.eric.ed.gov/fulltext/EJ909070.pdf
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One summary from
Peer Review

“Here’s a summary of what our great
teachers told us: Human beings are most
likely to learn deeply when they are trying
to solve problems or answer questions that
they have come to regard as important,
intriguing, or beautiful. This is their
description of what we call the Natural

Critical Learning Environment”

Spring 2009 (Vol. 11, No. 2)

ANALYSIS

Und erstanding Great Teaching

Ken Bain, vice provost for instruction, pro
Montclair State University

r of history, and director, Research Academy for University Learning,

James Zimmerman, associate professor of chemistry and associate director, Research Academy for University

Learning, Montclair State University

t Texas A&M University recently, the chancellor created a
firestorm of controversy over his plan to pay faculty mem-
bers hefty bonuses for favorable comments and ratings from
ne people feared the plan would become a cor-
rupting influence, leading professors to buy high marks from their
students with inflated grades or free beer. For student supporters
of the idea, however, it was an opportunity to express legitimate
assessments of their teachers. “1 understand their concerns,” one
student leader said of the plan’s critics, “but a student can distin-
guish between a good teacher and a popular teacher”
Behind that controversy lies a much older struggle over the very
meaning of good teaching. If there is a difference between good

instructors and popular ones, what is it? Every year hundreds of

what they had read. On the opposite end of that same scale, other
students had thought about arguments they encountered in the
text, and had distinguished between evidence and conclusions in
those arguments. They had identified key concepts, mulled over
assumptions, and even considered implications and applications.
her called the first group “surface learners” and the
ep learners.”

In subsequent investigations, researchers identified a third kind
of approach, often called “strategic learners.” The strategic student
is primarily concerned with making good grades, and while that
may seem like an acceptable alternative, it has some severe limita-

tions. The strategic student isn't focused on understanding or

application, only with making high marks. They generally are not


https://dgmg81phhvh63.cloudfront.net/content/user-photos/Publications/Archives/Peer-Review/PR_SP09_Vol11No2.pdf
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Nationally Recognized quality rubrics


https://www.blackboard.com/resources/are-your-courses-exemplary
https://oscqr.suny.edu/
https://onlinelearningconsortium.org/consult/olc-quality-course-teaching-instructional-practice/
https://www.qualitymatters.org/qa-resources/rubric-standards/higher-ed-rubric
https://www.qualitymatters.org/sites/default/files/PDFs/QM-Higher-Ed-Sixth-Edition-Specific-Review-Standards-Accessible.pdf

|I Blackboard LEARN Biioiosy Home Become a Reviewer Contact Us SUBMIT YOUR COURSE

Exemplary Course Program
Cohort — Webinar Series

WATCH NOW!

About the Program

The Exemplary Course Program began in 2000 with the goal of identifying and disseminating best practices for

designing high quality courses.
ECP Cohort Webinar Series

Join us as we discuss key characteristics of high-quality courses within the framework of Course Design, Interaction and
Collaboration, Assessment Design, and Learner Support! Together we will review the Exemplary Course Program Rubric

and what this can look like in Learn Original and Learn Ultra.



https://www.blackboard.com/resources/are-your-courses-exemplary
https://learn.anthology.com/ECP-Cohort-Sessions

SCORES AND VALUES IN THE EXEMPLARY COURSE PROGRAM RUBRIC

nplary Course Program R C e or each standard. Th
alues (from L to 5) have b assi d to ind » importance of that
tandards. Compulsory standards must be
mpulsory standards are as follows:

Compulsory Standards:

Goals and objec : learly written, appropriate for the course and aligned
to desired outcomes

Content is made available or “chunked” in manageable segments (i.e., presented in dis
learning units or modu

ear how the instructional strategi goals and objectives
1structions or overview of course iesisp ded anc ed to course o tives)

.g., clear

The design and delivery of content integrate alternative resourc g., tra ipts) or enable

assistive p (e.g., voic gnition) for th ding

Course files (e.g., documents, PDFs, presentations) are y readable by assistive technologies
.., screen readers n magnification)

A rubric or equivalent grading document is included to explain how participation will be evaluated

It is clear to students how performance in an assessment(s) will be evaluate 7, rubric
lent grading document, section in syllabus)

sment activities occur frequently throughout the duration of the course

Multiple types of assessments are used (e.g., research project, objective test, discussions, e

Orientation materials explain how to n: e both the LMS and the cour
Contact information for the instructor is to find
nstructor policies (e.g., decorum, behavior, netiquette) are included and e to find

e the opportunity i back to the instructor regarding course design and
ontent both during cc ivery and after co ompletion



https://www.blackboard.com/resources/are-your-courses-exemplary
https://community.anthology.com/groups/blogpost/view/32/17/890

Sufficiently Minor e Major
Present Revision Revision

Estimated fime needed for re

Course provides activities for leamers to develop higher-order thinking and problem-
solving skills, such as entical reflection and analysis

5 that emulate real world applications of the di
studies, and problem-based activities.

Course materials and resources include copyright and licensing status, clearly stating
permission to share where applicable.

Te:ct content is available in an easily accessed format, preferably HTML. All text content
istive technology, including a PDF or any text contained in an image.

is provided (“alt” tags, captions,
and audio description is provided for video-only content.

Text, graphics, and images are understandable when viewed without color. Text should
be used as a primary method for delivering information.

s descriptive and makes sense when out of context (avoid using "click

mnstructor-to-stu

Course offers opportunities for learner to leamer interaction and constru
collaboration.

o share resour
andards from the instructor.

rtium.org/) under the Ci
TOCE: ere originally de:



https://oscqr.suny.edu/

1= Accomplished 2 =Exemplary

(22 POINTS) SCORE



https://onlinelearningconsortium.org/consult/olc-quality-course-teaching-instructional-practice/

Specific Review Standards from the QM Higher Education Rubric,
Sixth Edition

General
Standards

Specific Review Standards

Course 1.1 Instructions make clear how to get started and where to find
Overview and various course components.
Introduction
1.2 Learners are introduced to the purpose and structure of the
course.

1.3 Communication expectations for online discussions, email, and
other forms of interaction are clearly stated.

1.4 Course and institutional policies with which the learner is
expected to comply are clearly stated within the course, or a link to
current policies is provided.

1.5 Minimum technology requirements for the course are clearly
stated, and information on how to obtain the technologies is
provided.

1.6 Computer skills and digital information literacy skills expected
of the learner are clearly stated.

1.7 Expectations for prerequisite knowledge in the discipline
and/or any required competencies are clearly stated.



https://www.qualitymatters.org/qa-resources/rubric-standards/higher-ed-rubric

What do these quali"
all have in common?




Quality standards all have these in common:

Effective course design - with well Frequent Interaction with professor A mix of high and low stakes Frequent and easy access to the

stated course objectives and and class collaboration activities and assessments that allow the student instructor and a menu of campus
activities that support the learning exercises to know how well they are doing support services
objectives that help them struggle throughout the course

through


https://amorebeautifulquestion.com/wp-content/uploads/2019/01/Question-Index-BBQ.pdf

Quality standards all have these in common:

InITIAL DESIGN PHASE: Build Strong Primary Components

Step 1. Identify important situational factors
2. Identify important learning goals
3. Formulate appropriate feedback and assessment procedures
Select effective teaching/learning activities
. Make sure the primary components are integrated

INTERMEDIATE DESIGN PHASE: Assemble the Components into a Coherent Whole
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Step 6. Create a thematic structure for the course

Step 7. Select or create an instructional strategy
Step 8. Integrate the course structure and the instructional strategy to
create an overall scheme of learning activities

FINAL DesiGN PHASE: Finish Important Remaining Tasks
Step 9. Develop the grading system
Step 10. De-Bug possible problems
Step 11. Write the course syllabus
Step 12. Plan an evaluation of the course and of your teaching



https://www.deefinkandassociates.com/GuidetoCourseDesignAug05.pdf

Students also have to be motivated
motivation theory

Motivation=E *V - C
Expectancy E

(do your students believe they can do the task?

Value E

(do your students want to do the task?)

Cost ﬂ
(do your students have barriers preventing them
from doing the task?)



https://www.researchgate.net/publication/319433479_User%27s_Guide_for_the_Expectancy-Value-Cost_Survey_of_Student_Motivation
https://www.researchgate.net/publication/319433479_User%27s_Guide_for_the_Expectancy-Value-Cost_Survey_of_Student_Motivation
https://www.researchgate.net/publication/319433479_User%27s_Guide_for_the_Expectancy-Value-Cost_Survey_of_Student_Motivation
https://www.researchgate.net/profile/Kenneth-Barron
https://www.researchgate.net/institution/James-Madison-University
https://www.researchgate.net/profile/Chris-Hulleman
https://www.researchgate.net/institution/University_of_Virginia
https://www.researchgate.net/profile/Steve-Getty
https://www.researchgate.net/institution/Colorado-College
https://www.researchgate.net/profile/Joseph-Taylor-24
https://www.researchgate.net/institution/University_of_Colorado_Colorado_Springs

Motivation = E * V-C

Motivational Levers

EXPECTANCY sources

Ability
Growth Mindset

s Experiences
or Indirect)

Improvement
Experiences

Authentic
Encouragement

Goal Setting

Clear Expectations
Appropriate Challenge
Feedback

Support

VALUE sources
Intrinsic Value
Situational Interest
Utility Value
Identity Value

Prosocial & Communa
Value

Context & Rationale
Enthusiastic Models
Autonomy
Competence
Belonging

Extrinsic Value

COST sources

Effort & Time Needed
for the Activity

Competing Activities

Loss of Valued

Altermnatives

Psychological &
Emotional Reactions

Identity-Related Threats

Belonging Uncertainty

Physical Reactions



https://commons.lib.jmu.edu/cgi/viewcontent.cgi?article=1221&context=master201019
https://drive.google.com/file/d/1P4YXNxUO9TZUEDzXR3W4pQxtT--KHjNG/view
https://teachpsych.org/ebooks/eit2006/index.php/
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© Warren Berger ¢ From BEAUTIFUL QUESTIONS IN THE CLASSROOM (Corwin Press)

HAVE YOU ASKED A QUESTION TODAY?


https://amorebeautifulquestion.com/classroom-book/
https://us.corwin.com/books/ambq-263079

University of British Columbia
Math and Sciences Teaching Practices Inventory

» The Teaching Practices Inventory (formerly called the "Teaching Practices Survey") was
designed to characterize the teaching practices used in undergraduate science and mathematics
courses. The inventory requires 10-15 minutes to fill out and provides a detailed characterization
of practices used in all aspects of a "lecture” course (it is not suitable for use with courses that
are primarily laboratories, seminars, or project courses). It was tested with several hundred
faculty members at UBC and refined over a 6-year period.


https://doi.org/10.1187/cbe.14-02-0023
https://doi.org/10.1187/cbe.14-02-0023
https://cwsei.ubc.ca/resources/tools/tpi

Teaching Perspectives Inventory

» a45-item inventory that can be used to determine your teaching orientation. This inventory can be a helpful tool for
reflection and improvement of teaching. It can also help you prepare to write or revise a statement of teaching
philosophy.


http://www.teachingperspectives.com/tpi/

Other selt-evaluation checklists and rubrics

created by the University of Dayton (self-evaluation rubrics, narrative self-
evaluation forms, reflective questions)


https://calvin.edu/offices-services/provost/files/instructorself-eval.doc
https://calvin.edu/offices-services/provost/files/instructorself-eval.doc
https://www.cpcc.edu/sites/default/files/2019-04/faculty_teaching_self_assessment.pdf
https://www.cpcc.edu/sites/default/files/2019-04/faculty_teaching_self_assessment.pdf
https://www.wwu.edu/teachinghandbook/evaluation_of_teaching/ICEInstructorSelfRatingForm.doc
https://www.wwu.edu/teachinghandbook/evaluation_of_teaching/ICEInstructorSelfRatingForm.doc
https://csal.colostate.edu/docs/cwpa/evals/University-of-Dayton-Self-Evaluation-Rubrics.pdf

What additional * \
ideas and
observations do
you have to share?
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List of resources in this presentation:
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https://dgmg81phhvh63.cloudfront.net/content/user-photos/Publications/Archives/Peer-Review/PR_SP09_Vol11No2.pdf
https://docplayer.net/13115383-Structuring-self-evaluations-prepared-by-richard-a-holmgren-allegheny-college.html
https://www.insidehighered.com/news/2020/02/27/study-student-evaluations-teaching-are-deeply-flawed
https://www.rebeccakreitzer.com/bias/
https://www.aaup.org/report/statement-teaching-evaluation
https://www.aera.net/Education-Research/Issues-and-Initiatives/Faculty-Issues/Faculty-Evaluation
https://www.nationalacademies.org/our-work/recognition-and-evaluation-of-teaching-in-higher-education-a-workshop
https://www.maps.mla.org/Resources/Policy-Statements/ADE-Statement-of-Good-Practice-Teaching-Evaluation-and-Scholarship
https://files.eric.ed.gov/fulltext/EJ909070.pdf
https://www.deefinkandassociates.com/GuidetoCourseDesignAug05.pdf

Resources continued:
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https://www.blackboard.com/resources/are-your-courses-exemplary
https://oscqr.suny.edu/
https://onlinelearningconsortium.org/consult/olc-quality-course-teaching-instructional-practice/
https://www.qualitymatters.org/qa-resources/rubric-standards/higher-ed-rubric
https://www.qualitymatters.org/sites/default/files/PDFs/QM-Higher-Ed-Sixth-Edition-Specific-Review-Standards-Accessible.pdf
https://www.researchgate.net/publication/319433479_User%27s_Guide_for_the_Expectancy-Value-Cost_Survey_of_Student_Motivation
https://drive.google.com/file/d/1P4YXNxUO9TZUEDzXR3W4pQxtT--KHjNG/view
https://teachpsych.org/ebooks/eit2006/index.php/
https://commons.lib.jmu.edu/cgi/viewcontent.cgi?article=1221&context=master201019
https://drive.google.com/file/d/1P4YXNxUO9TZUEDzXR3W4pQxtT--KHjNG/view?usp=sharing
https://us.corwin.com/books/ambq-263079
https://doi.org/10.1187/cbe.14-02-0023
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http://www.teachingperspectives.com/tpi/
https://calvin.edu/offices-services/provost/files/instructorself-eval.doc
https://www.cpcc.edu/sites/default/files/2019-04/faculty_teaching_self_assessment.pdf
https://www.wwu.edu/teachinghandbook/evaluation_of_teaching/ICEInstructorSelfRatingForm.doc
https://csal.colostate.edu/docs/cwpa/evals/University-of-Dayton-Self-Evaluation-Rubrics.pdf
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